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Welcome







Mini-Presentations - Carousels

CEFR — Danielle Hunter and Amy Turner

Neurolinguistic Approach to Second Language Acquisition — Lyne Gratton /
Cameron Mitchell

Inquiry and Play Based Instruction with Literacy Focus in Fl - Sophie
Beaulne / Lorie Mason

How does this apply to us ? RECEs, Teacher, Consultant - Cecilia
Henderson / Kelly Kelly / Erica Ingleby




BREAK




Considerations
for Planning



Instructional approaches

Foundational knowledge and skills are taught through:
- evidence-based systematic and explicit instruction
- Play-based learning

- Inquiry-based learning

In groups of three (3);
- Each select one of the instructional approaches to review
- Pull key ideas to share with your group
4 - As a group, share your key understandings
=



Evidence-based systematic and explicit instruction

explain the
knowledge and
make timely skills
adjustments in model the use
instruction to of tools and
differentiate the strategies
learning -

monitor verbalize
students’ thought
progress processes
provide , articulatt:‘ a
descriptive rposef el ot
feedback puprovidely s
multiple
opportunities
for guided and
independent
practice
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Explicit instruction with gradual release

You do You do

(collaborative) (independent)

. Independent
Guided Practice




Play-based learning

« Educators implement play-based learning fluidly along a continuum guided by

the learning goals.
« All forms of play are effective in supporting learning across the four strands of

the Kindergarten curriculum.

Educator-Directed

Student-Directed Guided Play
Play

Play

Continuum of Play-Based Learning

Ontario @



Inquiry-based learning

An inquiry approach nurtures and capitalizes on students’ natural
inquisitiveness to fuel learning. The educators and the students are
researchers in the inquiry in which they are involved.

In Kindergarten, students begin to apply their knowledge and skills through a
flexible but structured approach to inquiry.

Ontario @



Reflection

How are these instructional approaches
already embedded/ reflected in your
current practice?

s



Program Planning
Considerations
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The learning environments

The learning
environment and
self-regulation and
well-being

Considerations Considerations
about time and about materials and
space resources

Considerations
before the students
arrive in the
classroom

Co-constructing the
learning
environment



Learning in the outdoors

Educators can

e interact with students in a variety of learning environments, including the
schoolyard, fields, and trails in the school neighbourhood.

e pose questions to activate students’ imaginations as they try to use natural
materials for various purposes and to explore and care for the natural
environment

e enrich learning experiences through hands-on, experiential, and culturally
relevant activities that foster meaningful connections with the natural world,
both outdoors and indoors, through appropriate integration of diverse First

¢ Nations, Métis, and Inuit knowledges, skills, and values, and land-based
“ learning as ways of connecting with place.
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A flexible approach to learning

When creating an effective Kindergarten schedule — the flow of the day —
educators consider:

e large uninterrupted blocks of time devoted to evidence-based systematic
and explicit instruction as well as play- and inquiry-based learning

e transitions between learning activities kept to a minimum

e learning related to all four strands integrated throughout the day

e having a specific learning focus when the whole class is brought together

e opportunities for individual and small-group learning with various learning
and teaching strategies

o flexibilities in the flow of the day



Pourquoi cet apprentissage, pour cet

Key Q u eSti O n apprenant, a ce moment?

Why this learning Apprenan® B \isceriaux
for this learner at
this time?

ACPI. Zone petite enfance - L'apprentissage par le jeu




Consider your context

What might you continue, shift, start or stop”?

Kindergarten Curriculum & the CEFR : Reflection & Next Steps

AFFIRM [+] ADJUST _/'

What expectations and best practices in the new curriculum and the CEFR | What parts of current practice could be strengthened to better align with

are already reflected in current classroom practice? the curriculum and the CEFR?

ADOPT © ABANDON @

What parts of the curriculum and the CEFR need to become part of What current practices should be discontinued because they are not

everyday classroom practice? aligned with the expectations or best practices in the new curriculum or
aligned to the CEFR?




Action-oriented
Task Template

R




AQO Task Template

Creating CEFR Action-oriented Tasks

Key Curriculum Expectation. D22 People and Communities

D22.1 recognize people in their community and talk about what they do

ﬂ:ontext

trouver la bonne personne pour t'aider.

Exemples:
 J'ai mal & la gorge (infirmiére [ médecin)
\0 Mes cheveux sont trop longs (coiffeur [coiffeuse)

Tu viens d'arriver dans une communauté ontarienne. Tu as besoin
d'aide dans différentes situations de la vie quotidienne. Tu dois

Tache finale:

travaillent dans leur communauté.

Les éléves participent & une entrevue avec l'enseignant pour répondre ¢ la
question Qui peut m‘aider ? et nomment aux moins 3-4 personnes qui

\

/

What do my students need to learn to be successful in
achieving the final task independently?

How does this link to the Kindergarten
curriculum? Provide specific expectations ( i.e
All,B21)?

What pre-Al or Al descriptors link to
this task? Provide “je peux”
statements.

EHAF!P% S8
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Work-Bee

Create and suggest ideas for AO Task creation in line

with the Kindergarten Curriculum and CEFR pre-A1 /A1

descriptors.

(Sub-tasks only )




Age 7-10 CEFR Descriptors

Convert to PDF

E] Age 7-10 CEFR Descriptors_SHARED + = &

File Edit View Insert Format Data Tools Extensions Help

QA 6 & F 100% -~ § % O 0 w3 opn. -~ |-[10]+ B I = A% @ + L plv A~
Al -
A B c D E F
La .
0 LHAMPHNSH onterio® Canadi Note: Accredited / rej
2 petite enfance e Note: CEFR Descriptor
3 CEFR Descriptor Scheme Mode of Activity, strategy or
No |(updated) = communication competence Scale = Level Descriptor
2 Overall listening Can follow speech thai
Communicative Language activities Reception Listening comprehension comprehension Al pauses for them to ass LLI m
5 Overall listening | can understand a sil Z O
Communicative Language activities  Reception Listening comprehension comprehension Al classroom, my bedro
6 Overall listening | can understand a ve Z >
Communicative Language activities Reception Listening comprehension comprehension Al size, colour, and local Z
T Overall listening <
Communicative Language activities  Reception Listening comprehension comprehension Al | can follow a short st ' ' g
s Overall listening | can understand whe U) m
Communicative Language activities  Reception Listening comprehension comprehension Al pauses, so | have tim:
9 Overall listening | can understand sim
Communicative Language activities Reception Listening comprehension comprehension Al and rhymes | got to k
10 Overall listening | can understand whe
Communicative Language activities Reception Listening comprehension comprehension Al short sentences (e.g.,
1 Overall listening | can understand whe
Communicative Language activities Reception Listening comprehension comprehension Al simple, short sentenc
12 Overall listening | can understand a sil
Communicative Language activities Reception Listening comprehension comprehension Al between teacher and
13 Overall listening | can understand a sil
Communicative Language activities Reception Listening comprehension comprehension Al an animal story)
Can recognise concre.
14 Overall listening familiar topics encouni
Communicative Language activities Reception Listening comprehension comprehension Al slow and clear speech
15 Overall listening
Communicative Language activities Reception Listening comprehension comprehension A1 | can perform the actic
PN S



https://docs.google.com/spreadsheets/d/1NVHR6kbw1STVyb2LXsZhj32n04pDdLg58UqKXqchVm4/edit?usp=sharing

LUNCH

. 4
See you soon . I
m 5



Work-Bee

Create and suggest ideas for AO Task creation in
line with the Kindergarten Curriculum and CEFR
pre-A1 / A1 descriptors

(Sub-tasks only )




Consolidation
and Exit



Consolidation Activity
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Closing Remarks

R
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